
 CKJS Catch-up Premium     2020-2021                                                                                                 May 2021  Statement  

Based on guidance from the EEF document ‘Covid Support Guide for Schools’ 

‘This guide is designed to help teachers and school leaders support their pupils, by equipping them with an overview of relevant evidence. It is 

designed in particular to support and inform decisions about how to use catch-up funding announced in June 2020. 

The right way to support pupils will differ between schools and must be informed by the professional judgement of teachers and school leaders. 

Children from disadvantaged backgrounds are likely to have been affected particularly severely by school closures and may need more support to return to school 

and settle back into school life. While the recommendations in this guide relate to all pupils, it is likely that some forms of support will be particularly beneficial to 

disadvantaged children. 

It is also likely to be beneficial to consider how to align chosen approaches with Pupil Premium spending and broader school improvement priorities.’  

 

Charlton Kings Junior School Details 

Pupils in School (October Census) UCUP Provisional Allocation Proportion of Disadvantaged 

372 £29,908.75 27/372 = 7% 
 

Teaching CKJS Actions 

Professional Development Programme 
Ensuring every teacher is supported and prepared for 
the new year is essential to achieving the best outcomes 
for pupils. Providing opportunities for professional 
development—for example, to support curriculum 
planning or focused training on the effective use of 
technology—is likely to be valuable. 

Staff given time to meet on INSET day to make curriculum adjustments. 
Advice from mathematics and English subject leads over potential gaps in learning. 
Detailed handover provided about every child. 
Planning for first two weeks to allow children to return with support for well-being. 
Training for all teachers in whole class reading VIPERS. 
 

Impact 
 

Termly planning takes into account potential gaps in knowledge and understanding (identified from areas not directly taught during lockdown 
period from March – July 2020 and from January 2021 to March 2021).  
Opportunities for pre-teaching and recapping built into daily lessons (such as maths meetings ‘looking forward’). 

Cost  Reading consultant costs £200 
 

Effective Remote Learning 
Almost all schools will also have made significant 
adjustments to organisational and logistical aspects of 
school life. Ensuring teachers have training and support 
to adjust to these changes is likely to improve the 

Plan developed for remote learning (was in place by the end of September 2020). 
Staff training in how to set up and upload work to chosen platform (Microsoft Teams). 
Staff training and time allocated to understand how to make and upload videos and demonstration apps. 
Homework set weekly on Teams to teach pupils how to access remote learning and familiarise them with the 
platform. 



quality of teaching as all pupils return to school. Staff training and time to view and embed aspects from Oak Academy, BBC bitesize and other online providers to 
enhance curriculum. 
Computers allocated to families with little/no access to appropriate devices. 

Impact 
 

Remote learning system in place 30 September 2020; used for isolating individuals and bubbles during Terms 1 and 2; used by whole school for 
lockdown period January 2021 to March 2021. 
Children trained in use and login details sent to parents. 
One piece of homework set weekly so children maintain familiarity with the system. 

Cost to date 
 

Additional laptops for staff use for those who do not have their own or have outdated equipment to support effective 
remote learning. 

£4290 
 

Supporting Early Career Teachers 
Early career teachers, who may have had opportunities 
to develop their practice curtailed by school closures, 
are particularly likely to benefit from additional 
mentoring and support. 

NQTs have bespoke programme of support including opportunities to observe experienced colleagues and to jointly 
plan lessons/learning journeys. 
Teams around them help to ensure they feel supported. 
Frequent meetings with HT/SLT to reflect on their support package. 

Impact 
 

NQT action plan providing support. 

Cost 
 

NQT additional support training/mentoring by SLT 3x£150 each term. £1350 

Assessment 
Setting aside time to enable teachers to assess pupils’ 
wellbeing and learning needs is likely to make it easier 
for teachers and other school staff to provide effective 
support. For example, subject-specific assessments 
might be used to identify particular areas where pupils 
have forgotten or misunderstood key concepts, to 
ensure that new material being covered builds on secure 
foundations. Standardised assessments in literacy or 
numeracy might be used to identify pupils who would 
benefit from additional catch-up support. Providing  
pupils with high-quality feedback, building on accurate 
assessment, is likely to be a particularly promising 
approach. 

Pastoral: 
Well-being informal assessments completed in week 1: follow up by assemblies; class-specific PSHE; pastoral 
support programmes. 
Pupil voice on school systems. 
Play development planning with lunchtime team. 
Bereavement support for individuals. 
Play therapy for pupils reporting significant periods of time on games/in bedrooms during lockdown. 
 
Academic assessments: 
Phonics, reading, writing and maths baseline assessments in Year 3 completed and analysed against: regression; 
missed learning; new learning. 
Phonics monitoring for individuals in place. 
Informal assessments in other year groups to plan for pre-teaching of key aspects (e.g. maths meeting sessions, 
looking forwards). 
Summative assessment week in early December enabled gap analysis and modification of planning to support catch-
up. 
Subject-specific assessments in maths and English used to identify pupils who would benefit from additional catch-
up support. 
 
Actions: 



Monitoring of writing to assess consistency of approaches to planning and feedback across school and teacher 
subject knowledge – SGN working with year leads to ensure consistency. 
HLTA, additional expert teacher and learning mentor running catch-up literacy interventions. 
Tutors from NTP running 1:1 sessions with pupils in Y3 and Y4 in maths or writing. 

Impact 
 

Pupil voice led to restructuring of lunchtimes so a whole year group eats and plays at the same time. 
 

Cost to date 
 

Play therapy - £30 to 40 per session. 
 

£850 
 

Targeted Academic Support CKJS Actions 

Transition support 
All pupils will need support to transition back to school. 
However, there are particular challenges for pupils 
starting a new school after the disruptions caused by 
Covid-19. Planning and providing transition support, 
such as running dedicated transition events—either 
online or face-to-face, as restrictions allow—is likely to 
be an effective way to ensure pupils start the new year 
ready to learn. Transition events might focus on sharing 
information about school with children and their 
families or running activities designed to make pupils 
feel comfortable in their new school, for example by 
introducing pupils to their new teachers and classmates. 
Additional transition support might include using 
assessment to identify areas where pupils are likely to 
require additional support or creating opportunities for 
teachers to share information about pupils’ strengths 
and areas for development with colleagues, including 
between primary and secondary schools where possible. 

Transition days put in place for all pupils. 
Virtual meetings with staff from feeder infant school to ensure careful information handover. 
Close liaison with staff at secondary schools to handover information. 
Careful information handover provided to receiving teacher within school. 
Transition information sent to new parents. 
Increased contact with parents of children with known anxiety. 
Curriculum planning adapted following Ofsted guidance. 
Meetings held with high needs or anxious pupils. 
New design of instructions for Year 3 pupils so their parents take them to/from the playground and they go straight 
into class. 
Individuals new to the school introduced to the HT and their class teacher and given ‘buddies’ from within their class 
to help them settle in. 

 
 

 

Impact 
 

Not directly measurable other than by pupil feedback. 
Attendance is comparable to previous years (slightly lower but not significantly). 
Key groups are attending comparatively to last year and well. 
Late attendance has reduced. 
Children report feeling happy and safe with their classes in the vast majority of cases. 
No overall trends across the school. 
Pupil voice shows anxiety regarding Covid and not being able to hug and interact with friends etc particularly in older years. 

Cost to date 
 

Leadership time to support curriculum design. £200 x 3 
 

£600 



Structured interventions 
High-quality teaching should reduce the need for 
extra support, but it is likely that some pupils will 
require high quality, structured, targeted 
interventions to make progress. These 
interventions should be carefully targeted through 
identification and assessment of need and the 
intensity should be monitored. Some pupils may 
make quick gains as they return to school full time, 
so assessment needs to be monitored—in a 
manageable fashion—over time. 
 

Structured interventions – Numicon, Apples and Pears, Spelling, Comprehension, Arithmetic directed by class 
teachers for individuals and small groups. 

Small group tuition and 1:1 support 
Tuition delivered by qualified teachers is likely to 
have the highest impact. However, tuition delivered 
by tutors, TAs, or trained volunteers can also be 
effective. 

Close link between teacher, the person running the tuition and the child. 
Writing consultant to work with small groups not achieving the level they should be at (T to E). 
Next Steps 
1:1 tuition sessions for Y3 and Y4 during summer term using National Tuition Programme (Targeted Provision) in 
maths and writing. 

Effective deployment of Teaching Assistants 
Generally, the use of TAs to deliver high quality 
interventions, which complement the work of the 
teacher, is a ‘best bet’ and could be a powerful way 
of mitigating any impacts of time away from school 
and see positive gains for pupils. 

Reading lead to set up phonics team with learning mentor and key TAs across Year 3 and Year 4. 
Learning Mentor running precision teaching interventions.  
Additional training for TAs running phonic interventions. 

Reading interventions Whole school training in CKJS phonics programme as part of INSET day. 
Teachers and assistants: Identify priority readers – heard daily 
Purchase of additional books (to support greater number of pupils still on low-mid levels of reading scheme). 
 

Impact 
 

Children not yet fluent in phonics make rapid progress. 
Gap is closed for those children not at the expected level as shown by summative assessments. 
Gap is closed for disadvantaged pupils. 
SEND pupils make strong progress. 

Projected Cost  Appointment of HLTA to support learning across the school and release learning mentor to do more 1:1 precision 
interventions. 
Small group and 1:1 tuition 

£14,000 
 
£6000 

Wider strategies CKJS Actions 

Sustaining parental engagement 
Additional support for parents. 

Class teachers released for a day to allow smooth running of parent meetings on Teams and IT support. 
Liaison and support where attendance is poor. 



For example, offering advice about effective strategies 
for reading with children. 
As all pupils return to schools, technology could also be 
valuable; for example, by facilitating access to online 
tuition or support. Some schools might find it helpful to 
invest in additional technology, either by providing 
pupils with devices or improving the facilities available in 
school. 
In addition to providing access to technology, ensuring 
that teachers and pupils are provided with support and 
guidance to use specific platforms is essential, 
particularly if new forms of technology are being 
implemented. 
Summer support. 

Increase selection of books in book corners for children to take home. 
Produce a video session on ‘reading with your child’ for parents and guidance booklet. 
Need to assess which children need access to computers at home: survey in school. 
More laptop computers so existing laptops can be lent to families in need.  
Remote Learning in place. 
Training on the use of platforms needed. 
Monitoring to be effective by SLT 

Social and emotional learning 
The following four key principles—as exemplified in the 
SAFE model—have been found to be effective in 
improving children’s outcomes: 1. Sequenced activities 
that lead in a coordinated and connected way to skill 
development. 2. Active forms of learning that enable 
young people to practise and master new skills. 3. 
Focused time in the school day/classroom (or in more 
‘blended’ models) spent developing one or more social 
and emotional skills  4. Explicitly define and target 
specific skills. Programmes should identify specific skills 
that they want children to develop, and teach these 
purposefully, rather than having a more general 
approach.  

Pupil Premium Champion pupil voice assessments lead to greater teacher understanding of individuals. 
Play Therapy for individual pupils. 
PSHE curriculum and class SEL activities. 
Training for MDSAs in lunch organisation and play strategies. 
Additional resources to enable effective zoning of playground with games etc  
Wet-play games and activities. 

Reinforcing behaviour routines 
 

Expectations reinforced by class teachers and SLT through assemblies. 
Personalised behaviour plans for pupils with additional needs. 
Adapted and personalised curriculum offer where required. 
Additional staff support during unstructured activities. 

Breakfast Clubs Not currently used. 

Impact 
 

Children not yet fluent in phonics make rapid progress. 
Gap is closed for those children not at the expected level as shown by summative assessments. 
Gap is closed for disadvantaged pupils. 
SEND pupils make strong progress. 

 

 



            

            INCOME COVID CATCH-UP PREMIUM 

  Oct-20 Nov-20 Dec-20 Jan-21 Feb-21 Mar-21 Apr-21 May-21 Jun-21 TOTAL ACTUAL TOTAL BUDGET 

ESFA £7,500.00 £0.00 £0.00 £0.00 £0.00 £9,910.00 £0.00 £0.00 £12,498.75 £17,410.00 £29,908.75 

            

            

            EXPENDITURE COVID CATCH-UP PREMIUM 

  Dec-20 Jan-21 Feb-21 Mar-21 Apr-21 May-21 Jun-21 Jul-21 Aug-21 TOTAL ACTUAL TOTAL BUDGET 

JA tutor 
sessions £310.20 £0.00 £0.00 £0.00 £310.20 £310.00 £310.00 £310.00 £0.00 £620.40 £1,550.40 

KB support £1,154.45 £1,520.63 £1,520.63 £1,520.63 £1,520.63 £1,520.63 £1,520.63 £1,520.63 £1,520.63 £4,195.71 £13,319.49 

            

            

            

            

            

 

TOTAL BUDGET INCOME £29,908.75 

       

 

TOTAL BUDGET EXPENDITURE £14,869.89 

       

 

NOT YET ALLOCATED £15,038.86 

       

            

    

 

        

 


